2022 Annual Accreditation Report

CAEP ID: | 11990 | AACTE SID: | 4150

Institution: | Samford University

Unit: | Department of Education

Section 1. EPP Profile Updates in AIMS

Please review the Educator Preparation Provider's (EPP's) profile in AIMS and update the following information for:
Contact Persons, EPP Characteristics, Program Listings. [See the Annual Report Technical Guide for additional
guidance.]

1.1 Update Contact Information in AIMS:

1.1.1 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "EPP Head."

[The individual(s) identified as the EPP head should have authority over the EPP. This contact may
receive time-sensitive communications related to the accreditation of the EPP.]

Agree Disagree

@ O

1.1.2 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "CAEP Coordinator".

[The individual(s) identified as the CAEP Coordinator should have a role in coordinating accreditation
activities. This contact may be carbon copied on communications to the EPP head.]

Agree Disagree

@ O

1.1.3 I confirm that the EPP has provided updated contact information for two distinct people for these
roles.

[CAEP requires that EPPs provide information for two distinct contact persons to ensure that automatic
communications sent from AIMS are received by the EPP in the event of personal turnover.]

Agree Disagree

@ O

1.2 Update EPP Information in AIMS:

1.2.1 Basic Information - 1 confirm that the EPP's basic information (including mailing address and EPP
name) are up to date and accurately reflected in AIMS.

[The individual(s) identified as the EPP head should have authority over the EPP. This contact may
receive time-sensitive communications related to the accreditation of the EPP.]

Agree Disagree

® O

1.2.2 EPP Characteristics and Affiliations - I confirm that the EPP characteristics and affiliations
(including Carnegie classification, EPP type, religious affiliation, language of instruction, institutional
accreditation, and branch campuses/sites) are up to date and accurately reflected in AIMS

[The individual(s) identified as the CAEP Coordinator should have a role in coordinating accreditation
activities. This contact may be carbon copied on communications to the EPP head.]

Agree Disagree

@ O

1.2.3 Program Options - 1 confirm that EPP's program listings (including program name, program
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The Alabama State Department of Education released annual report cards for teacher preparation programs September 8th. The ALSDE
report card assesses teacher preparation in three areas: passing rates for required statewide assessments and the results of two surveys;
school administrator's perceptions of Samford graduates and Samford graduate's perceptions of their preparation. For the second
straight year OBSOE's teacher preparation programs exceeded the state average. Passing rates for edTPA in all certification areas was
100% and candidates' Praxis passing rates were well above the state. Samford's reputation for excellence in teacher preparation is
evidence by strong performances on statewide assessments, employer and graduate perception surveys as well as annual 100%
job/graduate school placement six months post-graduation. The results from the ALSDE Report Card confirm Samford graduates are well

prepared to meet the challenges in today's classroom and make a positive impact on the lives of students.
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2020-2021 YEAR IN
REVIEW

The year 2020-2021 was a tumultuous year in education due
to the pandemic. Teacher education was directly impacted
as the uncertainty of face to face/ virtual options in P-12
settings changed on an almost daily basis. Many of our P-12
partners were anxious to have outside visitors in their
schools as this over complicated the contact tracing
process. As a result, our initial programs made the
determination that the best course of action would be to
limit field experiences for candidates who were not in their
internship. This was a difficult decision as clinical
experiences are the foundation of all out initial programs.
Gradually over the year, restrictions varied widely among
school districts. School closures and transitions to online
learning further complicated the internship process. Overall,
candidates were able to complete their requirements and

successfully meet licensure requirements.

DATA MANAGEMENT
GOALS 2020-2021

The school's quality assurance system was put to the test
during the pandemic. The ability to collect data on
completers has continued to be a challenge. Schools and
teachers are already stretched thin and adding another task
was not helpful. Our number one goal was to serve the
schools and the districts by providing support when
possible.
Therefore, the following goals are outlined for this year:
1.Implement the new data management system
2.Revise all key assessments and update/ rename based
on the input from stakeholders
3.Improve the system for reporting and using data for
program changes
4.Use Google forms for data analysis
5.Implement the streamlined system for reporting for
SACSCOC
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Trend Tracker 2020-2021

Initial Programs
edTPA Fall 2019-
Spring 2020

Initial Programs

PEI Assessment

The SEED Program exceeded
proficiency in rubries 1-3.
ALTA SPED exceeded
proficiency in all content
category rubrics, Performing
Arts exceeded proficiency in all
content eategory rubrics. Most
programs met proficiency in
content eategory rubries,

Rubric 2 1s a focus rubric for all
Elementary programs with the
ALTA Elem program a high
alert for rubric ling well
below the level of proficiency,
Secondary ALTA fell below
proficiency for rubric 2. SEED
area of focus is rubric 7.

Of the students evaluated on the
assessment, 36% scored "Met"
scored "Not Met™ on
item 4.
Some candidates have a clear
understanding of how to develop
and implement a lesson so that
students understand content on a
deep level and can make
connections to other content
areas and apply new knowledge.

Rubri ddresses meeting the needs of varied learners (IEP's,
504's, English language learners, struggling readers,
underperforming students or those with gaps in academic language
and/or gifted learners) with different strategies and support. How
does content coursework align and prepare candidates to plan and
reflect on needed learning strategies to address varied needs using
research-based strategies.
ng the assessment course spend more time on summative

ssment and more formal assessments as well as standardized
assessments. Provide support for candidates to help them make
connections from the context for learning and the specific strategies
needed to help students with individual differences. Need to know
what assessment will be chosen for third graders from Alabama
Literacy Act. Task 2 videos- make certain candidates understand
about video quality. Camera should focus on students as well as the
teacher so reviewers can see student faces so they can see active
engagement. Excellent strategy 1s cooperative learning. teacher as a
facilitator. Focus on research based strategies. McREL. Bridge the
context for learning to specific strategies and help candidates
understand how to clarify in narratives the connection to research.

Ensure a focus of supporting candidates in their own understanding
of how to help students connect to and apply content learned as well
as equipping candidates with instructional strategies to implement in
lesson design and delivery

Recommendations: Provide multiple opportunities within the
program for candidates to write lesson plans giving continuous
feedback and support.

Create a menu of strategies for candidates to choose specific
supports for individual learner differences. Teach the lesson plan
earlier in the program. Connect theory and practice early- not just
teach theory and then application. Teach together.






Trend Tracker 2020-2021

Initial Programs

Praxis and GPA

Candidates continue to perform well on
Praxis multi-subject test and GPA
requirements as both are admission
requirements for Teacher Ed

Due to admission requirements,
candidates who remain in programs of
study pass the required subtests prior to
official admission. GPA requirements are
also met- 2.75 for admission- 3.0 for the
cohort.

Provide additional study materials in
areas of concern- publish Praxis timelines
in more areas available to students (ie.
Canvas, webpage. ete

Recommendations: Reading courses in Alt A are
being redesigned to ensure that Elem students are
prepared for the Reading Praxis, adjusted
admission requirements: ALT A: Must pass Praxis
Core prior to Admission and Elem: Praxis I ELEM
. Sec: Praxis I in teaching field and P12 Music
Education: Praxis IT Music Education must be
passed by end of first semester: Must be passed
prior to internship for Alt A:SPED: Praxis IT SPED
+ Reading .Physical Education: Praxis II Physical
Education and P12 Music Education: Praxis II
Music Ed. UG: Must pass Praxis Core prior to
Admission and prior to internship: ESEC: Praxis II
(Elem, Reading. SPED).Elem: Praxis II (Elem.
Reading). Sec: Praxis II in teaching field and P12
Music Education: Praxis IT Music Ed.

Initial Programs

VIA Character Education
Survey

The assessment is condueted at the
beginning of the coursework and at the
end of the coursework. This data reflects
VIA preliminary result for initial
candidates from 2019-2020. The self-
assessment has 23 indicators that show an
overall high self- assessment rating for all
categories.

The highest scores were in Perspective
(4.78), Kindness(4.54) and Fairness(4.42)
This was discussed as being related to the
profession being a calling/purpose which
allows changes in the perspective of a bad
day. It was also mentioned that
perspective and fairness lead to
equitability. Ethical behavior of first year
candidates was said to be rated high in job
scenarios.

Areas for growth among the seli-
assessment data are in the areas of Self-
Regulation (3.24),
Creativity(3.65).Bravery(3.66), Love of
Learning (3.66) and Forgiveness(3.7) The
team focused on areas of improvement
with self-regulation.

Suggestions were: 1. to begin teaching self-
regulation strategies in the foundation courses for
pre-service candidates as well as for future
classroom students. 2. to spread out the teaching
strategies of self-regulation as discussed in the
classroom management text, Conscious Discipline,
across courses. 3. to help students bridge self-
regulation strategies from personal life (eating.
exercise) to professional life (student discipline,
work environment).






Trend Tracker 2020-2021

Initial Programs It was interesting to note that fewer than 5 | As a group, the major opportunity for growth is for
test takers had to take the Principles of Alt A candidates to be required to pass Praxis II
Praxis Teaching & Learning test. For the Class B | content tests prior to admission to the program,

Content Tests in Early Childhood., particularly in Elementary (multiple subjects) and
Elementary and Special Education (ESEC | Secondary (specific content). Due to the specific
program), there were 26 or 27 test takers. | nature of the Special Education licensure and the
Only 1 did not pass on the first attempt corresponding Praxis IT examination, it is not
and he/she passed on the second attempt | feasible to require passing the Praxis Il as a
(multiple subjects: reading). For the condition of entry.
multiple subjects, one person had to take
the social studies segment three times
before passing. This still makes a 100%
pass rate for ESEC. For Alt A, there were
no test takers for the Principles of
Teaching and Learning that were reported
(fewer than 5 test takers).For the
Elementary Multiple Subjects. Teaching
of Reading. Health/Physical Education,
ELA, Math. Sciences or Social Studies
Content Tests for Content, there were no
reported scores due to small numbers of
test takers.

first time pass rate on all tests for

" 15 an outstanding performance rate
(and the fact that the 1 candidate passed
the second time). Because passing Praxis
I is required for Alt A candidates prior to
student teaching, then we necessarily
have a 100% pass rate that matches our
certificate earned number.






Trend Tracker 2020-2021

Initial Programs
SEED/SALTA
Focus Groups

Initial Programs
Employer and
Completer Survey

Strengths
Varied clinical experiences
Content knowledge
Lesson planning a weakness
Time management
Professional responsibilities is a
strength
Small class size

Teaching critical thinking was
very high ethical demeanor that
our candidates posse

arca of opportunity was
“creating assessments based on
formative and summative data
that you would colleet”

Strengthen lesson planning instruction
and time management in course work

Prioritize the employer survey over the
completer survey. It’s hard to perceive
yourselves as a first year teacher
accurately. Get some longitudinal data
from the State Department from people
that have been in the schools for 3-5
years. In terms of the employer survey.
we noticed a few trends, one being
communicating with the parents it is
suggested that we offer a professional
seminar class - 1 hour with someone
from ALSDE or the ARI to be able to
prepare and be able to adapt to the
requirements/changes from the
ALSDE.
Create a case study for candidates to
work with (using older data so as not to
be using current student names) in
order to develop a game plan for
candidates to help know what to do
with the student data that would be
beneficial exposure to the types of data.
More information about student
essment data and how to work with
it. A suggestion is to create a role play
scenario for the formative and
summative assessment to demonstrate
why a candidate chooses the plan.
Developing assessments that are valid
and that measure what they are
intended to measure. We thought about
some practical strategies for practicing
that skill. For example, being given a
ndard or a skill and developing an
assessment and then having a peer or
professor match that assessment back to
the standard to ensure that it is
measuring what it was intended to
measure.






Trend Tracker 2020-2021

Initial Programs Self-regulating behaviors Have Doctoral studies/dissertation
Dispositions Creating new dispositions focused on teacher dispositions
Instrument mstrument dispositions Self-assessments
Develop Growth
Teach Resilience and encounter
adversity- how to overcome challenges-
different approaches- identify strengths
and identify how to be resilient-
Emphasize Leadership and it looks
different.
Case studies/role playing
Receive their feedback on what can be
done in the classroom setting.
Partnership work with partners and tie
this to partnership- get the student’s
feedback on how they want to improve
Book studies that will focus on the
areas-

Do we need a Technology or Diversity survey? Timeline for completion of proposed common rubric elements and

Explore options for those. Exit/Completer survey: January

Proposed Rubric Elements aligned to CAEP key Gifted and MSE are teach out programs due to low enrollment.

indicators- There is a need for one Rubric across the board

Employer and completer survey for Assessments and Dispositions. This can easily be done by
“combining”™ each rubric.

Preliminary Data from Pilot Employer/Completer Group found that some questions were confusing and needed to be
Survey revised.

The questions were redundant.

Difficult to draw conclusions.






Trend Tracker 2020-2021

HDES

The MFT Program is something that has been discussed for years
but we have issues or coneerns with the established relationship
with the Social Work Program (SOWK). We would like to know if
there is a “need” for the program and possibly a joint relationship
with Divinity. We could maybe use a focus group to determine if
there is a need for the MFT program and if there is a possible
conflict with the SOWK fast track. SOWK has held off on ereating
a Bachelor’s degree program which would cut into HDFS
numbers.

At this time, MFT program is not an option. Exploring
other options for programs.

All of the participants had a favorable opinion of students from
Samford.

Participants reported that professional dress is important.
Participants noted that “being teachable™ is a desirable trait.
Participants noted that developing job specific communication
skills is an area that is emphasized during internship.

Participants reported that an internship is necessary to prepare the
students for the real world and the future.

Additional questions for survey

Look at inter-rater reliability for the current supervisor
evaluation

Pull the characteristics or traits from this
document/focus group

Pull the characteristics that Celeste has

Add the characteristics from Career Development
Trend analysis — FLE Assessment Exam

We can use it to improve our content and our topics
that we address as it relates to professionalism
Progression from Professional Perspectives Course
to the Practicum Course — are we on track with the
way we conceptualized it?

- How can we support our student

EDD

EDD

Focus Group
program.

making as a positive aspect of the program.

instruction.

Participants perceived themselves to be effective leaders.
Participants found the flexibility, faculty accessibility and
the registration process to be positive aspects of the

Participants noted the emphasis on data driven decision
Participants found the Ethical Leadership course helpful
however, you are never truly prepared for every situation.

Participants chose Samford because of the blended

Program is practical and focused on real world.

Writing Seminars Workshops have been
implemented
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review level, certificate level, program category, and program review option) are up to date and
accurately reflected in AIMS for all EPP programs that fall within CAEP's scope of accreditation;
(programs outside of CAEP's scope of accreditation should be archived and not listed in AIMS).

Agree Disagree



Section 2. EPP's Program Completers [Academic Year 2020-2021]
2.1 How many candidates completed programs that prepared them to work in P-12 settings during
Academic Year 2020-2021?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification 64
or licensurel

2.1.2 Number of completers in advanced programs or programs leading to a
degree, endorsement, or some other credential that prepares the holder to 10

serve in P-12 schools (Do not include those completers counted above.)?2

Total number of program completers 74

1 For a description of the scope for Initial and Advanced programs, see Policy II in the CAEP

Accreditation Policies and Procedures


http://www.caepnet.org/~/media/Files/caep/accreditation-resources/accreditation-policy-final.pdf?la=en

Section 3. Substantive Changes
Please report on any substantive changes that have occurred at the EPP/Institution or Organization, as well as
the EPP's current regional accreditation status.

Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2020-2021 academic year?

3.1 Has there been any change in the EPP’s legal status, form of control, or ownership?
() change © No Change / Not Applicable

3.2 Has the EPP entered a contract with other providers for direct instructional services, including any teach
out agreements?

() change © No Change / Not Applicable

3.3 Since the last reporting cycle, has the EPP seen a change in state program approval?
(U Change (©) No Change / Not Applicable

3.4. What is the EPP’s current regional accreditation status?

Accreditation Agency:
SACSCOC

Status:
Approved

Does this represent a change in status from the prior year?

() change © No Change / Not Applicable
3.5 Since the last reporting cycle, does the EPP have any other substantive changes to report to CAEP per
CAEP’s Accreditation Policy?

(U Change (©) No Change / Not Applicable



Section 4. CAEP Accreditation Details on EPP's Website

Please update the EPP's public facing website to include: 1) the EPP's current CAEP accreditation status with an
accurate listing of the EPP's CAEP (NCATE, or TEAC) reviewed programs, and 2) the EPPs data display of the CAEP
Accountability Measures for Academic Year 2020-2021.

4.1. EPP's current CAEP (NCATE/TEAC) Accreditation Status & Reviewed Programs

4.1 Provider shares a direct link to the EPP's website where information relevant to the EPP's current accreditation status
is provided along with an accurate list of programs included during the most recent CAEP (NCATE or TEAC)
accreditation review.

|https://www.samford.edu/education/accreditation

4.2, CAEP Accountability Measures (for CHEA Requirements) [2020-2021 Academic Year]
Provider shares a direct link to its website where the EPP's display of data for the CAEP Accountability Measures, as
gathered during the 2020-2021 academic year, are clearly tagged, explained, and available to the public.

e Measure 1 (Initial): Completer effectiveness. (R4.1)Data must address: (a) completer impact in
contributing to P-12 student-learning growth AND (b) completer effectiveness in applying professional
knowledge, skills, and dispositions.

e Measure 2 (Initial and Advanced): Satisfaction of employers and stakeholder involvement.
(R4.2|R5.3| RA4.1)

Data provided should be collected on employers' satisfaction with program completers.

e Measure 3 (Initial and Advanced): Candidate competency at completion. (R3.3)

Data provided should relate to measures the EPP is using to determine if candidates are meeting program
expectations and ready to be recommended for licensure. (E.g.: EPP's Title II report, data that reflect the
ability of EPP candidates to meet licensing and state requirements or other measures the EPP uses to
determine candidate competency at completion.)

e Measure 4 (Initial and Advanced): Ability of completers to be hired (in positions for which they have
prepared.)

CAEP Accountability Measures (Initial) [LINK] |https://www.samford.edu/education/accreditation|

CAEP Accountability Measures (Advanced) [LINK] |https://www.samford.edu/education/accreditation|




Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the
last Accreditation Action/Decision Report. The EPP will continue to report its action and progress on addressing its
AFI(s), weaknesses and/or stipulations until the EPP's next CAEP Accreditation Site Review.



Section 6. EPP's Continuous Improvement & Progress on (advanced level) Phase-in Plans
and (initial-level) Transition Plans

Please share any continuous improvement initiatives at the EPP, AND (if applicable) provide CAEP with an update
on the EPP's progress on its advanced level phase-in plans and/or initial level transition plans.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes
planned, worked on, or completed in the last academic year.

This is an opportunity to share targeted continuous improvement efforts your EPP is proud of. Focus on one to two
major efforts the EPP made and the relationship among data examined, changes, and studying the results of those
changes.

The school's quality assurance system was put to the test

during the pandemic. The ability to collect data on

completers has continued to be a challenge. Schools and

teachers are already stretched thin and adding another task

was not helpful. Our number one goal was to serve the

schools and the districts by providing support when

possible. Therefore, the following goals were established: Implement the new data management system

Revise all key assessments and update/ rename based

on the input from stakeholders

Improve the system for reporting and using data for

program changes

Use Google forms for data analysis

Implement the streamlined system for reporting for

SACSCOC

The school's quality assurance system was put to the test

during the pandemic. The ability to collect data on

completers has continued to be a challenge. Schools and

teachers are already stretched thin and adding another task

was not helpful. Our number one goal was to serve the

schools and the districts by providing support when

possible.

The EPP explored two initiatives:

1. Urban Education

2. Implementation of Alabama Literacy Act

EPP faculty began the process of examining data related to the Science of Reading instruction. ALSDE initiated a comprehensive
external audit of all literacy courses in the state of Alabama. EPP faculty worked with the Barksdale group to collect data on
candidates' ability to implement multisensory strategies. The data was collected and is still being processed for use in program
improvement. Pre-emptively, EPP literacy faculty, completely revised courses, designed brand new literacy key assessments and
is convening a new Literacy Task Force comprised of former candidates, literacy practitioners and administrators to review course
work, content and key assessments.

Another area of continuous improvement centers on urban education. After feedback from several local partners, the EPP was
wanted to further investigate candidates' ability to work in urban settings. It was determined that further data needed to be
collected. Therefore, the EPP convened two focus groups to collect more information- one focus group of administrators from local
urban schools as well as completers who work/worked in urban schools. The data from the focus groups will inform EPP faculty of
next steps.

For advanced programs, EPP faculty have been working together to revise rubrics to better align with standards.

6.1.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or
other activities during a CAEP Conference or in other CAEP Communications?

® Yes O No

6.1.3 Optional Comments

A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
R1.2 Content

R1.3 Instructional Practice

R4.1 Completer Effectiveness

R4.2 Satisfaction of Employers

R5.1 Quality Assurance System

R5.3 Stakeholder Involvement




R5.4 Continuous Improvement
x.1 Diversity
x.5 State Standards (if applicable)

Upload data results or documentation of data-driven changes.

@.ﬂ 20202021_OBB_Annual_Data_Report.pdf



Section 8: Feedback for CAEP & Report Preparer's Authorization

8.1 . [OPTIONAL] Just as CAEP asks EPPs to reflect on their work towards continuous improvement,
CAEP endeavors to improve its own practices. To this end, CAEP asks for the following information to
identify areas of priority in assisting EPPs.

8.1.1 What semester is your next accreditation visit?
Fall 2026

8.1.2 Does the EPP have any questions about CAEP Standards, CAEP sufficiency criteria, or the CAEP accreditation
process generally?
No

8.2 Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the
2022 EPP Annual Report, and that the details provided in this report and linked webpages are up to date and accurate at
the time of submission..

I am authorized to complete this report.

Report Preparer's Information

Name: Amy Hoaglund
Position: |Assistant Dean
Phone: 205-335-9104

E-mail: [aehoaglu@samford.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing
accreditation or having completed the accreditation process is considered the property of CAEP and may be used
for training, research and data review. CAEP reserves the right to compile and issue data derived from
accreditation documents.

Acknowledge



