2021 EPP Annual Report

CAEP ID: | 11990 | AACTE SID: | 4150

Institution: | Samford University

Unit: | Department of Education

Section 1. EPP Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the

information available is accurate.
1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person G‘ O
1.1.2 EPP characteristics ® O
1.1.3 Program listings ® O

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://www.samford.edu/education/accreditation

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during

Academic Year 2019-2020 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or 172
licensure!

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 180

schools (Do not include those completers counted above.)?

Total humber of program completers 352

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy

Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy

Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or

institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
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ALSDE REPORT CARD

Educator Preparation Institutional Report Card
Performance on Required Content Knowledge and Pedagogy
Samford University - Class B - edTPA

ot reported for less than five test tokers
CTive PROGINET OF M0 program in the 5

Subtest
Elementary Education Elementary Education
English Language Arts English Language Arts
Mathematics Mathematics

Performing Arts

Educator Pre ion Institutional Report Card

Performance on Required Content Knowledge and Pedagogy
Samford University - Alternative Class A-edTPA

mentary Education
h Language Arts

Sciences Sciences
Social Studies Social Studies

The Alabama State Department of Education released annual report cards for teacher preparation programs
September 8th. The ALSDE report card assesses teacher preparation in three areas: passing rates for required
statewide assessments and the results of two surveys; school administrator's perceptions of Samford graduates
and Samford graduate's perceptions of their preparation. For the second straight year OBSOE's teacher preparation
programs exceeded the state average. Passing rates for edTPA in all certification areas was 100% and candidates'
Praxis passing rates were well above the state. Samford's reputation for excellence in teacher preparation is
evidence by strong performances on statewide assessments, employer and graduate perception surveys as well as
annual 100% job/graduate school placement six months post-graduation. The results from the ALSDE Report Card
confirm Samford graduates are well prepared to meet the challenges in today's classroom and make a positive

impact on the lives of students.





-~ 2019-2020 YEARIN
. REVIEW

‘v “S-[,,‘

']GL OF The Academic Year 2019-2020 was eventful for the School
of Education. In 2019-2020, OBSOE completed the CAEP
Self-Study, Addendum, Site Visit and rejoinder,

implemented a Quality Assurance System, adjusted to a
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new continuity of instruction plan due to Covid as well as
maintained excellence in day to day operations. The CAEP
final decision was rendered on May 14, 2020. According to
the council's letter, "Samford University is granted
Accreditation at the initial-licensure level and advanced-
level'. The school received full accreditation status with no
areas for improvement listed in the final decision report.
HDFS faculty submitted NCFR CFLE program renewal and
was approved fall, 2020. The committee had very positive
comments regarding our HDFS program. The undergraduate
Elementary Education ACEI SPA National Recognition
expired August, 2020 and the program is now fully
approved through ALSDE until 2027.

DATA MANAGEMENT
GOALS 2020-2021

While the CAEP outcome for the School of Education was
favorable, the work of effectively managing and reporting
data annually is a top priority. The school's Quality

Assurance System is in place and will continue to be
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refined. Our school collects an enormous amount data,
however not all of that data is considered for program
improvement. There is still much work to be done to ensure
that our system is realistic and provides the information the

school needs for continuous improvement.

Therefore, the following goals are outlined for this year:
1.0rganize Taskstream program DRFs
2.Revise all key assessments and update/ rename

3.Improve the system for reporting and using data for

.' I._ |3 W T R

program changes
4.Create a system for tracking and reporting trends

5.Streamline system for reporting for SACSCOC
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Data Trend Tracker Fall, 2019

Data Team F2
Professional
Responsibility
sdTFA

Dota Team &3
Instructional
Practice
edTPA

Imitial

Reviewed
by

[ata Team
#1

Cata Team
B2

[ata Team
B3

Findings

Meed data for 16-17 (Reading] Class
& core reguirement has been
eliminated

Class A & Class B candidates who
took multiple subjects tests parallel
in scores. Candidates scored well
above average for PRAXIS reading
and PRAXIS subtests.

Modify current content in literacy to
reflect the "new" PRAXIS required
exam #5205,

INTASC Category 4/Rubrics 10,15
Rubric 10 and 9% scored above 3.
Rubric 15: ESEC 11% scored below 3
and 25% scored abowve 3 - EALTA
27% scored below 3 and 25% scored
abowve 3. - SALTA PE all 3 fell below.
- 3EED Englizh scored below.
Students are demonstrating
strength using data to inform
instruction. Four programs
demaonstrated a higher % above the
median score.

Dana is going to look further into
Rubric 10. Tarsha suggested looking
deeper into differentiation. They are
making gensralizations about varied
needs but students need to make
deeper connections. Be sure to be
intentional for practice.

The identified areas of strengths for
the aggregate data were Learning
environment, analyzing teaching
effectivenass, providing feedback to
guide learning, using knowledge of
students to inform teaching and
learning and ldentifying and
supporting language demands.
Planning to support varied student
needs

Subject specific pedagogy

Analysis of student learning

Using assessment to infomm
instruction

Recommendation

Prowvide tutorial sessions for
candidates who do not meet the state
required threshold. - Continue to
provide assistance by distributing
FRAXIS study guides and other ares of
SUpport.

Rubric 10: Data shows that
aszessment/data analysis emerged as
& nead across all programs relation
got differentiation (varied student
learning needs).

Due to small numbers in programs,
the generalizations need to be
continually monitored and take
quantitative data into consideration.

To address rubric 2, Planning to
support varied student needs, faculty
ne=ds more infermation- A candidate
survey will b2 administered after the
annual ELL seminar to provide faculty
with more specific information
regarding candidate self-efficacy with
regard to teaching students with
language nesds. This information
coupled with edTPA data will help
faculty narrow the areas that should
be addressed.

To address rubric 9, subject centered
pedagogy, professors teaching reading
and language arts courses will






Data Trends Tracker Fall, 2019

Dagta Team 4
Learmer and
Learming
edTPA

Imitial

Ciata Team
74

All of these areas were identified for
potential growth. These rubrics are
grouped in tasks: Planning,
Instruction and Assessment- two of
the four areas of improvement fell
within the “assessment” task. These
were rubrics 11 & 15 amalyzing
student learning and using
assessment to inform imstruction.
While rubric 2 & % had the highest
percent of candidates falling below
the target score, rubric 11 & 15
show a trend when comparad to
the 2018-2019 ALSDE
Employer/Completer survey.
Enowledge of Alabama's
aszessment system emerged as an
opportunity for growth and
communicating assessment data to
parents emerged as an area based
omn that survey data.

A zlight trend toward less than
median range for (Planning] Task 1
{based an rubric findings). For Task
2 (Instruction), a slight trend below
average occurred in addition to 3
smaller percentage sconng above
average. Task 3 [Assessment), a
more robust trend toward below
average manifest. However, the
above average tremded higher
compared to the other tasks.
Thersfore, there's a greater
difference in a percentile averages
in Tazk 2.

The highest percentile for abowve
average was revesled in Tazk 3
[Assessment), Task 1 |[Planning)
ranked 2nd in percentile for above
average with the lowest percentile
below average in Task 2
{Instruction).

examine their content to assess
whether or not their courses are
supporting candidates needs in this
area.

The data team’s recommendation is to
continue to monitor the data from
ather sources to determine if
assessment is a trend that needs to be
addressed. Based on preliminary data,
faculty will review the course
description for the assessment course
across initial programs to ensure
alignment with these areas. An early
recommendation is 1o do a curriculum
map to identify courses that teach
assessment strategies and analyze the
content. [t was noted by some faculty
that the azsessment course may need
to be taught by the same professor
across initial programs for consistency
as well as addressing key components
in technology. It is a further
recommendation that embedding
principles of assessment through each
methods course across initial
programs is advisable.

Continue to look at the prompts
associated with the rubrics to
determine what the scores represent
in order to provide strategic
intervention.

Assessment needs to be a focusin
increasing the above average scores in
Taszk 2 (Instruction} and reducing the
below average scores in Task 3
[Assessment).






Data Trends Tracker Fall, 2019

Data Examined

Content
Knowledge

® =aTFA
* Praxis

Dota Team #2
Professional
Respansibility
edTFA

Diata Team §3
Instructional
Proctice
edTPA

Program(s}

Imitial

Imitial

Imitial

Reviewed
by

Crata Team
#1

Crata Team
B2

Crata Team
#3

Findings

Meed data for 16-17 (Reading] Class
& core reguirement has been
eliminated

Claszs A B Class B candidates who
took multiple subjects tests parallel
in soores. Candidates scored well
above average for PRAXIS reading
and PRAXIS subtests.

Modify current content in literacy to
reflect the "new" PRAXIS reguired
exam #5205,

INTASC Category 4/Rubrics 10,15
Rubric 10 and 9% scored above 3.
Rubric 15: ESEC 11% scored below 3
and 25% zcored abowve 3 - EALTA
27% scored below 2 and 25% scored
abowve 3. - SALTA PE all 3 fell below.
- SEED English scored below.
Students are demonstrating
strength using data to inform
instruction. Four programs
demaonstrated a higher % above the
median score.

Dana is going to look further into
Rubric 10. Tarsha suggested looking
deeper into differentiation. They are
miaking generalizations about varied
needs but students need to make
deeper connections. Be sure to be
intentional for practice.

The identified areas of strengths for
the aggregate data wers Learning
environment, analyzing teaching
effectivenass, providing feedback to
guide learning, using knowledge of
students to inform teaching and
learning and ldentifying and
supporting language demands.
Planning to support varied student
needs

Subject specific pedagogy

Analysis of student learning

Using assessment to inform
instruction

Recommendation

Provide tutorial sessions for
candidates who do not meet the state
required threshold. - Continue to
provide assistance by distributing
PRAXIS study puides and other ares of
Support.

Rubric 10: Diata shows that
assessment/data analysis emerged as
& nead across all programs relation
got differentiation (varied student
learning needs).

Due to small numbers in programs,
the generalizations nesd to be
continually monitored and take
quantitative data into consideration.

To address rubric 2, Planning to
support varied student needs, faculty
nesds more information- A candidate
survey will be administered after the
annual ELL seminar to provide faculty
with maore specific information
regarding candidate self-efficacy with
regard to teaching students with
language nesds. This information
coupled with edTPA data will help
faculty namrow the areas that should
be addressed.

To address rubric 9, subject centered
pedagogy, professors teaching reading
and lamguage arts courses will






Data Trends Tracker Spring, 2020

DATA
EXAMINED

PROGRA
M(S)

FINDINGS

RECOMMENDATION

FOCUS GROUP
DATA

CONTENT
KNOWLEDGE

GPA
PRAXIS

Advanced
Programs

Advanced
Programs

Diata Team
71

Initizl

Ed Lead

Meed to add Finance

Mental Health

Culture: Students aren't used to
working with multiple
nationalities

Conmnection for Special Ed. How to
take the theory into practice
participation was good

Gifted

Alabama doesn't use the zame
model as everyone else

Some people are not good test
takers

The comfort level is better, so a
wirtual option is ideal in the Fall

Admission into all Initial programs
is 2.75

Before candidates are admitted
inta undergraduate programs;
they must pass all core PRAXIS
tests.

Candidates understand the
content knowledge and know
how to use what they know.
Candidates must score 0% on a
umnit or will be flagged for
remediation in EATPA.

The majority of candidates had a
wvery thorough knowledge of how

How to address mental health issues.
Les Ennis in HOFE is gualified to teach
mental health

issues. Speakers could come in.

Foous on educational finance

Have someons from HOFE co-teach
mental health. lonathan Davis would be
ideal.

MNext steps: Adapt an exit survey to
determine how the program has helped
Avoid annual surveys, and keeping them
simple would be helpful. Also, be sure
the surveys are delivered from someong
the students are familiar with i.e. dean,
program director, department chair
Amy Hoaglund will create 3 trend tracke
Edlead needs to develop a spreadsheet

Materials in the CMTC need to be
updated.






Data Trends Tracker Spring, 2020

PROFESSIONAL
RESPONSIBILITY
DISPOSITIONS

INSTRUCTIONAL
PRACTICE
PRELIMINARY PE!
DATA

LEARNER AND
LEARNING
PEl

Data Team 2

Diata Team 2

Diata Team 4

to implement content
information into the PE|l design.

The teamn analyzed the EDA
Rubric. Myrtis lohnzon gave the
teams findings.

Theres were 50 candidates in the
data.

The lowest ranked questions
were §5 and #7. At closer look
there is a guestion as to whether
candidates at the point that they
were in the program (first EDUC
course) if they knew what
“stakeholders” were.

Mandy received feedback from
the supervisors who assessed
these students and there

was concern mastly about the
one student who had all ones. It
was discussed when

going forward with edTPA, we camn
predict the students that are
Egoing to struggle with

edTPA. Once this assignment is
perfected, we nesd to think about
administering this

prior to intermship how we could
uze this as a predictor as to how
they are going to do

with regard to edTPA, and to set a
benchmarking score that we are
expecting them to

hawve on this assessment.
Otherwise, that will trigger them
in having to do some type of
remediation. These are things we
can put into place to support
them because if they

can't do this assignment
effectively, it will be a predictor of
whether or not they can do
edTPA. This is just a small version
of edTPA and if they struggle with
thiz, it will definitely

be & struggle with edTPA.

Add EDUC 200 to Taskstream and the
Rubric

Jordan can track candidates on a growth
plan in Taskstream and pull reparts
throughout their time in the program.

Meed to trend recommendations, track
them, see what was implemented az a
result of those standards . . . from last
semester to today, see what we hold
gurselves accountable for doing what
wie said we'd do. Time for us to go back
to our standards across the board, map
standards out, if ESEC and Alt A can
begin to review again, it will be easier to
streamline.

Hawve the capability to fill gaps and have
the material, but we keep doing the
same thing. Meed to be mores intentional
about areas that need to be addressed,
maybe looking at commeon assessments
willl help. We have

changed standards and we got new ones
from the State of Alabama, and we
shoved them in.

Anocther big point was the
recommendations from PEL

hore time for instructional strategies
development, more foous.

Would love to identify what we deem
and effective instructional strategy and
attack that

Current plan of instruction and related
planning and projects be continually






Data Trends Tracker Spring, 2020

DIVERSITYS
TECHNOLOGY

DIVERSITY
SURVEY

Kristie Chandler shared a
document; “Improving Cultural
Competency”. She will post in
Canvas/share with the team.
Diversity is not just race but is
economic, learning disability,
religion. — Clara Gerhardt

There are a lot of candidates who
have problems with the use of
technology.

Could Amanda Stone add
technology modules into a
course(s)? — Rachel Fitzpatrick

Thers was a module on diversity
added for ESEC last fall.2 Since
the Initial ALT A programs do not
a fall course do not have a
diverzity survey incorporated into
them, there is no fall data for
diversity.

1.There are many strengths [see
analysis sheet from t=am
miembers).

manitored as faculty teaching
responsibilities shift. We need to be
consistent.

Joardanm walked us through how to upload
a form to Canvas.

We all looked at the spring focus group
data. All of us filled out and submitted
our own findings to

CANWVas.

hental Health of students needs to be
integrated more in education courses.
This has come up

in EDLD programs. Possible collsboration
with HOFE.

The Assessment and Accreditation
department can conduct 3 Focus Group
for HOFE if they

would like. —

HOFE will collaborate with each other to
formulate 5 diversity & technology
questions that could possibly be used as
school-wide "common® questions.
HOFE has been talking about developing
their own Dispositions Survey. HDFE will
get with Margaret Johnson in Speech to
discuss their process in developing their
own EDA Survey- EDLD may be
contacting Jlonathan regarding mental
health.

Meed to create a module for diversity in
Elementary ALT A (perhaps one of the
courses Tarsha Bluiett teaches) and
Secondary ALT A courses (perhaps 55E)
in the fall

Amy Hosglund is going to come up with
a “trend-tracker” to keep up with
recommendations, changes etc. to track
where things are i.e. implemented or
not.

Amy Hosglund asked the team to come
up with 5 gquestions for diversity and &
for technalogy that can be combined
with other teams to come up with
school-wide common diversity and
technology survey guestions.






Data Trends Tracker Fall/Spring

Fall, 2019 Employer & Complater Survey Areas of Growth/Improvement
Reviewed by Faculty and Extended Assessment Committee

Employers
Plan instruction
by
collaborating
60% 33%

T%

Knowledge of
Alabama State
Aszzessment
System

Communicating
with students,
parents and
public about
Alabama
Azzessment
System

40% 53%

7%

Completers
Enowledge of
State Initiatives
25% 3E%
33%

State
Assessment
System

1% 48%
29%
Commumnicating
about the State
Azseszment
System

29% 43%
24%

State
48%
37%

Recommendations

Access 1o State Assessments; We have a packed curriculum; Time;
Arccess to Agencies

Data Privacy/Mot readily available

Appropriators of the Level

Speakers (Suest); Starting implementation and add across the
curriculum; Fizld trip to look at agencies; Video conferencing; Qutline
Meodules - Leveled

Spring Recruitment Team Findings/Recommendations

Recruitment plan will b2 updated to include HOFS as well as in the data.

Leighton will work on redesign of website.

Meed to review website “hits".

Leighton will be having monthly meetings with the MACs and will be able to report those mestings to chairs.

Social Media: Perhaps review social media to determing i wea need to have 3 greater presence.

Caollecting some data on “High Meeds Areas” and exploring new options for new programs.

Inwestigating EMLAT and the possibility of a cohart from the Center Point area.

Tri-cities partnership: Possible Midfield invalvement.

Update photos that are hanging in the OBSCOE.

Adding retention to plan.
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Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment | 7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1

4, Satisfaction of completers
(Component 4.4 | A.4.2)

Link: https://www.samford.edu/education/accreditation

Description of data :
accessible via link: CAEP Annual Reporting Measures
Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. |3. | 4. |5.|6.| 7. | 8.
Initial-Licensure Programs
Advanced-Level Programs -

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

The EPP's focus from the previous year was to review all program assessments and make updates to existing rubrics, create a
new dispositions assessment, revise all of the ALTA programs, improve tracking and monitoring processes through Taskstream as
well as implement the new pilot advanced survey for employers and completers.

Discuss any emerging, long-term, expected, or unexpected trends? The EPP determined the need to track trends for
accountability. Therefore, beginning fall, 2020, the EPP published its first Annual Report. This report included a "trend tracker".
The report was presented at the fall EPP wide Data Day. The trend tracker collects and summarizes the data and
recommendations from various groups from the previous year in one report so faculty can visually see the data trends and the
recommendations. This report is published on the EPP's accreditation website under "continuous improvement.

Discuss any programmatic/provider-wide changes being planned as a result of these data? Based on data from edTPA, the EPP
determined that there should be a focus on assessment. The data was corroborated with the measures of teacher effectiveness
and P-12 learning from the ALSDE completeter survey. Initial programs engaged in curriculum mapping to address any gaps in
instruction as a result of these data.

Are benchmarks available for comparison? Candidate edTPA data is benchmarked by state and national cut scores. Annual
edTPA reports are provided on the EPP's accreditation webpage. Additionally Teacher effectiveness, P-12 Impact and
employer/completer survey data is benchmarked with other EPPS in the state.



Are measures widely shared? How? With whom? The measures are reviewed at Data Days in fall and spring and are published on
the EPP's accreditation website.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

* Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
e What innovations or changes did the EPP implement as a result of that review?
e How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

e What quality assurance system data did the provider review?

* What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

e How did the provider use data/evidence for continuous improvement?

* How did the provider test innovations?

* What specific examples show that changes and program modifications can be linked back to evidence/data?

* How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

What quality assurance system data did the provider review? The EPP's QAS includes a framework based on the 4 INTASC
domains. Faculty and staff are dividing into four "data groups" and assigned one of the four domains. These data groups review
data relative to their domain through the academic year. The groups review the following measures: edTPA, employer/completer
survey data, completer focus groups, key assessments, internship evaluations, survey data, etc. The data is aligned to the four
domains and data groups make recommendations for improvement based on the area they are examining. Since the data is
presented to each data team by disaggregated INTASC category, the data team can examine one area using a variety of
measures. For example, the content knowledge Data Team, exams Praxis core scores, GPA, EPP created key assessments,
edTPA areas that focus on only on content knowledge as well as employer/completer survey (only areas on the survey that
address content knowledge). Allowing faculty and stakeholders to focus on one areas provides a lens for identifying trends. The
content area Data Team after examining several measures, can identify any areas or gaps relative to their INTASC standard. It is
also help in managing the enormous amount of data collected annually that needs to be reviewed. Additionally, stakeholder groups
convene once a semester to review data and make recommendations.

What patterns across preparation programs (both strengths and weaknesses) did the provider identify? The EPP has identified
assessment as an area of improvement. Additionally, the EPP recruitment team and the A-Team noted that the ALTA programs
needed to be revised in an effort to increase enroliment and staff high needs areas as well as improve tracking and monitoring
candidates. EPP faculty worked this past year to revise ALTA programs and will implement the new changes Summer, 2021.

How did the provider use data/evidence for continuous improvement? Data from surveys and key assessments noted assessment
as an area for improvement.

How did the provider test innovations? The EPP is currently creating a curriculum map to determine gaps in preparation for



assessment. In addition, the department chair assigned a full time faculty member to teach the assessment course rather than an
adjunct. For ALTA programs, in the new design, ALTA will now be one program with different tracks (elementary, secondary,
collaborative). All ALTA candidates will take five course courses together. Offering different courses that were similar but by
program was a drain on our resources. By offering for example, the same "Foundations of Education" course and starting all ALTA
cohorts off by taking this course, will ensure consistent messaging and will allow faculty to track candidates more efficiently.
Additionally, an assessment course was designed as a common course and will address the identified gaps.

What specific examples show that changes and program modifications can be linked back to evidence/data? The ALSDE
employer/completer survey as well as edTPA noted that assessment was an area for improvement. This was a trend that EPP
faculty has been watching for some time.

How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to candidate progress and
completion? The EPP has an A-Team which is tasked with monitoring candidates from admission to completion. One change that
will be implemented in the next academic year- ALSDE is dropping Praxis Core for candidates. The EPP is responding to this
decision and determining the best way to assess candidates basic skills at admission. This will be studied in the coming months
before a change is implemented.

How did the provider document that data-driven changes are ongoing and based on systematic assessment of performance, and/oi
that innovations result in overall positive trends of improvement for EPPs, their candidates, and P-12 students? The EPP is now
publishing an Annual Report that includes a trend tracker. This trend tracker allows faculty to review the data from the previous
academic year as well as the recommendations from the various stakeholder groups.

The following thoughts are relevant for advanced-level programs

How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making activities?
Advanced level programs as working towards implementing their plan. Two areas that advanced programs focused their efforts
were on creating and piloting the employer/completer survey and creating common rubric elements for research assessment
across advanced programs. The pilot survey was launched this spring and the preliminary data was reviewed at Data Day spring,
2021. The EPP conducted advanced program focus groups to gain input for continuous improvement.

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of INTASC Standards

3.2 Sets selective admission requirements

3.4 Creates and monitors candidate progress

5.3 Results for continuous program improvement are used

5.4 Measures of completer impact are analyzed, shared and used in decision-making

Upload data results or documentation of data-driven changes.

'@ 201920200BSOEContinuousImprovementAnnualReportl.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or s
activities during a CAEP Conference or in other CAEP Communications?

@ Yes 2 No

6.3 Optional Comments

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2021
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information

Name: |Amy Hoaglund



Position: |CAEP Coordinator
Phone: |(205)726-4284

E-mail: aehoaglu@samford.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site reviews.

Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

nhne

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



